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EXTENDED COURSE PILOTING REPORT  

O3 ACTIVITY (MARCH 2020 – JANUARY 2021) 

Introduction 

The aim of O3: The main aim: to implement the adult education course “Developing adult 

learners’ 21st century skills” to increase learners’ cultural knowledge and awareness of the 

rich European cultural heritage, develop relevant 21st century skills and language 

competences and motivate adult learners to become true lifelong learners and continue their 

self-development.    

The course annotation: the given course is a blended-learning course applying CLIL 

methodology, the content of which is connected with the rich intangible European cultural 

heritage in our countries presented in a form of a story/script, applying innovative 

methodologies and tools (webquests, case studies, vialogues, videos, audios, design thinking 

tools, interactive games, etc.) increasing learners’ cultural knowledge and developing their 

relevant 21st century key skills (collaboration, communication, initiative, creativity, analytical 

reasoning, problem solving, etc.) as well as improving learners’ language competence. The 

course comprises 6 modules, each consisting of 3 sub-modules. It contributes to fostering 

linguistic diversity in Europe by offering a multilingual, culture-based language learning course 

in 9 languages – HR, LV, Sl, PL, CZ, HU, RO, DE, FR as well as in English. 

The given multilingual blended-learning course in 9 additional EU languages, apart from 

English, equips adult learners with an opportunity to acquire knowledge on the rich European 

cultural heritage in their mother tongue or another language, apart from English. The 

underlying objective is to provide adults, who have not developed adequate English language 

skills, with an opportunity to learn the materials on European cultural heritage in their mother 

tongue or some other language in which they are fluent (HR, LV, Sl, PL, CZ, HU, RO, DE, FR) 

and to enrich their cultural awareness in terms of the common shared cultural values of Europe 

The structure of the modules: 

The course comprises 6 modules each containing 3 sub-modules on the cultural heritage in 

the partners’ countries. 
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Figure 1. The course structure 

The full course is available on the learning platform: http://e-culture.eu/ 

The course annotation in English is available on: http://e-culture.eu/o1-curriculum/  

The course annotations in other languages are available on: http://e-culture.eu/o2-curriculum/ 

The O1 course piloting period: due to Covid-19 pandemic the course piloting period lasted 

from March 2020 – January 2021. 

The piloting process 

All partners organised some class sessions for learners' groups as long as it was possible 

during the Covid-19 pandemic. After these workshops the learners did the modules on their 

own and the teachers assisted them online or by phone, whatsapp, etc. In the periods when it 

was not possible to conduct face-to-face meetings, online sessions were held. 

Individual learners from the target groups were also reached by e-mails, skype, whatsapp, also 

visiting them personally, through other personal contacts, etc. All the process was monitored 

on Moodle platform and the feedback obtained from the Moodle platform has been analysed. 

The people involved in the course piloting: 638 learners and 20 teachers from the 6 partner 

countries. It had been planned to involve 412 adult learners, including 188 with fewer 

opportunities to learning (geographic, social, cultural, economic obstacles and learning 

difficulties), the scope was increased. Out of 638 learners who did the course, 203 were with 

certain obstacles to learning. 

There is a limitation. In some cases learners had not clearly indicated their target group on the 

feedback form. Since all learners were adult learners, these forms were considered belonging 

to the group of adult learners. Thus, it is possible, that we have reached even higher numbers 

of disadvantaged groups, but for the analysis the above-mentioned numbers, shown also in 

Table 1, are considered. 

 

Target course

Croatian 
heritage

1 2 3

Latvian 
heritage

1 2 3

Slovenian 
heritage

1 2 3

Romanian 
heritage

1 2 3

Polish 
heritage

1 2 3

Czech
heritage

1 2 3
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Table 1. Target groups 

Target group The number of Learners % 

 Staff members 85 13.3 

Learners with cultural and social obstacles 67 10.5 

Learners with geographic obstacles 73 11.4 

Learners with economic obstacles 41 6.4 

Elderly learners with learning difficulties 28 4.4 

Adult students 83 13.0 

Adult learners 261 40.9 

Total 638 100,0 

 

83 learners were from Croatia, 111 from Latvia, 122 from Poland, 111 from Romania, 104 from 

Slovenia and 107 from Czechia. 410 (64.3%) were female and 228 (35.7%) – male.  

Most of the learners were young adults, aged 18-24 (272 learners or 42.6%) but other age 

groups had a substantial number of learners as well. 

Table 2. Learners’ age 

Learners’ age The number  % 

 No data 1 0.2 

18 – 24  272 42.6 

25 – 34  73 11.4 

35 – 44  55 8.6 

45 – 54  89 13.9 

55 – 64  60 9.4 

65 and older  88 13.8 

Total 638 100,0 

 

As to the learners’ education level, most of them had secondary education (231 or 36.2%), 

followed by Bachelor degree (144 learners or 22.6%) and the third most represented group 

was those with Master level education (112 learners or 17.6%).  

Another important aspect is learners’ occupational status. 

Table 3. Learners’ occupational status 

Learners’ occupational status The number  % 

 No data 36 5.6 

Student 271 42.5 

Employee 226 35.4 

Employer 40 6.3 

Retired  39 6.1 

Not employed 26 4.1 

Total 638 100,0 
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Out of 638 learners, 338 were not employed (e.g., students, unemployed, retired, disabled, 

young mothers) and 143 learners were employed in education sector (e.g., our staff members 

and teachers from other educational institutions). Staff members was one of our priority groups 

as well. Other field of employment were IT, business and finances, customer service, office 

work, tourism, physical work and others. 373 learners were not involved in any other kind of 

learning activity during the course acquisition period. Those who studied, represented the 

following fields: education, tourism, business and finances, economics, IT, philology, 

management and others. 

As to the learners’ place of residence, most of them lived in a village in rural area (≈ 215 

learners or 33.7%), which is one of the project priorities to address people from rural areas. 

141 learners lived in a small town (≈ 10 000 inhabitants), 117 in a medium town (≈ 50 000 

inhabitants), 53 in a city (≈ 100 000 inhabitants) and 111 in a metropolis (≈ 200 000 inhabitants 

and more). 

It was also interesting and useful to collect the data on the learners’ habits of using 

technologies – PC/laptop, smartphones and tablets as we presumed that learners’ digital skills 

may influence their learning outcomes. 

 

Figure 2. The frequency of using technological devices, % 

The following factors influenced the use of various technological devices. PC / laptops were 

most frequently used by the younger generation (Mean Rank 343.27) and learners aged 35-

44 (Mean Rank 333.28), whereas learners aged 55-64 have used them less than other groups 

of learners (Mean Rank 249.05). In turn, smartphones were used more frequently by the 

learners belonging to the age groups of 25-34 (Mean Rank 358.55) and 25-44 (Mean Rank 
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351.47), and elderly people used them the least (Mean Rank 251.26). There were no 

significant differences concerning the use of tablets. 

Learners' feedback: Platform evaluation 

After the module completion, learners were asked to fill in the feedback form evaluating the 

learning platform, the module they had done and their skills development. Overall the learners 

gave a positive evaluation of the platform. The evaluation was done applying a 5-point Lickert 

scale, wherein 1 was strongly disagree and 5 strongly agree. The means show the average 

answer and modes – the most frequently chosen answer option.  

The learners found the platform useful (mean 4.1113, mode 4.00), visually appealing (mean 

3.7868, mode 4.00) and interesting (mean 4.0235, mode 4.00). It did not take them too long to 

understand how the platform works (mean 2.7038, mode 2.00). This was a reverse question, 

therefore the given evaluation is similar to other questions. Most respondents admitted that 

they had not used a similar platform in the past (mean 2.5956, mode 2.00). This was a reverse 

question as well, thus a lower score is natural. And positively, most learners agreed that they 

would suggest the learning to platform to other learners (mean 3.5956, mode 4.00). 

 

Figure 3. Evaluation of the learning platform, % 

Although the platform evaluation is positive, the age factor had an impact on its evaluation. 

Younger learners, aged 18-24 found the platform less useful, visually appealing and interesting 

than other groups of learners. The middle-aged learners (aged 45-54) found the platform more 

useful, visually appealing and interesting than other age groups. Senior learners found it more 

difficult than other learners to understand how the platform works. The learners aged 35-64 

are more willing to suggest the learning platform to others than the rest of the learners.  
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Considering the target groups, significant differences were observed in all questions. Staff 

learners found the platform more useful (Mean Rank 397.06), more visually appealing (Mean 

Rank 400,65) and more interesting (Mean Rank 420.28) than other learners which may be 

explained with the fact that a great majority of staff learners were teachers of various subjects. 

Staff members are also more likely than other learners to suggest the learning platform to 

others (Mean Rank 435.12). In turn, elderly learners with learning difficulties found the platform 

less useful (Mean Rank 236.93) and less interesting (Mean Rank 226.95) than others. Three 

target groups found the learning platform less visually appealing than others – learners with 

geographic obstacles (Mean Rank 265.38), elderly learners with learning difficulties (266.36) 

and adult students (Mean Rank 258.83).  

Learners' feedback: Module evaluation 

The course comprise 18 modules in 9 languages (HR, LV, PL, RO, HU, Sl, CZ, DE, FR) as 

well as in English created by the 6 project partners. While studying the course the learners did 

modules in all languages, except French. They could freely choose the module and the 

language they liked. As a result, the most popular languages were English (31.8% of learners), 

Romanian (15.8%), Polish (14.1%) and Croatian (11.8%). The language choice was also 

influenced by the target groups of learners defined by each partner country. 

As to the cultural heritage themes, the most popular modules were those of Czechia (19.4% 

of learners had selected them), Croatia (18.3%) and Latvia and Romania (16.0%) each. 13.8% 

of learners had chosen to learn about Polish and Slovenian cultural heritage. It has to be added 

that all modules had been selected and done in some language. 

 

Figure 4. The share of the modules selected, % 
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8.9% of learners had not indicated the title of the module they had done. Statistical analysis 

shows that the range of selecting a module for studies was from 1.6% to 9.4%. The most 

frequently selected modules for learning were as follows: 

 Autumn and Winter Traditions and Festivals in Latvia created by Latvia – 9.4%, 
 Martin Krpan, a hero and a smuggler created by Slovenia – 9.2%, 
 To be proud of our Dubrovnik's patron saint St.Blaise created by Croatia – 7.7%. 

Overall, learners liked the module they had done (mean 4.0862, mode 4.00). They found the 

story interesting (mean 4.1332, mode 4.00). They also found the module useful (mean 3.9216, 

mode 4.00), but they are quite neutral if they would like to do more modules after finishing the 

course (mean 3.3245, mode 3.00) or not. The figures below illustrate the result in detail. 

 

 

 
 

Figure 5. The module evaluation, % 

Learners were very positive as to the cultural knowledge acquired when doing the module as 

the average evaluation was 4.1458 (mode 4.00), but they were neutral in showing their wish 

to get more information on the topic studied (mean 3.4107, mode 3.00) which may be explained 

with the fact that the modules were very comprehensive and covered lots of information on the 
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theme. Considering cultural information provided in the module there were not found significant 

differences as to the cultural information included therein, thus we can evaluate the modules 

from the cultural point of view positively. 

However, significant differences were found in other questions concerning the module 

evaluation. The table below summarizes the TOP 3 modules achieving the highest evaluation. 

Table 4. TOP 3 modules by learners 

Evaluation criterion Top 1 TOP 2 TOP 3 

Overall, learners 

liked the module 

Martin Krpan, a hero 

and a horse owner 

The Whitsunday 

Pilgrimage of 

Şumuleu Ciuc 

Christmas carols and 

New Year wishes in 

Transylvania 

Found the story 

interesting 

Martin Krpan, a hero 

and a horse owner 

Lad’s dances from 

Romania 

Christmas carols and 

New Year wishes in 

Transylvania 

Found the module 

useful 

Martin Krpan, a hero 

and a horse owner 

The Whitsunday 

Pilgrimage of 

Şumuleu Ciuc 

Christmas carols and 

New Year wishes in 

Transylvania 

 

Significant differences were found according to the target group. Staff members liked the 

module more than other target groups (Mean Rank 417.03) and they also found the story more 

interesting (Mean Rank 407.19) and the module more useful (Mean Rank 425.34) than other 

target groups. Staff members would also like to learn more about the topic studied (Mean Rank 

405.55) and they are eager to do more modules after finishing the course (Mean Rank 431.29). 

In the next positions there are learners with economic obstacles, cultural and social obstacles 

as well as geographic barriers. This makes us think that we have reached our aim considering 

the course content as well. 

Learners' feedback: Skills evaluation 

In the last section learners had to provide self-evaluation of their skills development during the 

course. The aim of the course acquisition was to develop learners' 21st century skills and 

overall, it is evident, that the learners admitted the development of these skills. Although there 

are slight differences as to the level of the skills development, the range is not big from 3.0345 

to 3.8072 and the modes are 4.00 and 3.00.  

Below, the skills are ranked in the order according to the highest development acknowledged 

by the learners: 

1) Development of intercultural competence – mean 3.8072, mode 4.00, 

2) Development of language skills – mean 3.5266, mode 4.00, 

3) Development of information searching skills – mean 3.4232, mode 4.00, 

4) Development of decision-making skills – mean 3.3699, mode 3.00, 
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5) Development of creativity – mean 3.3605, mode 3.00, 

6) Development of critical thinking skills – 3.3354, mode 3.00,  

7) Development of problem-solving skills – mean 3.2414, mode 3.00, 

8) Development of IT skills – mean 3.1505, mode 3.00, 

9) Development of collaboration skills with partners – mean 3.0345, mode 3.00. 

Positively, that learners admitted the development of creativity. The course piloting of O1 

course pointed to creativity as a field that had to be improved. After the modules had been 

improved, creativity occupies the 5th position. Another interesting fact is that despite Covid-19 

pandemic, when interaction between learners was predominantly limited to interaction on the 

learning platform not face-to-face mode, collaboration skills got a good evaluation. 

Figure 6 shows learners' self-evaluation on a 5-point Lickert scale wherein 1 is strongly 

disagree and 5 – strongly agree. 

 

Figure 6. Skills evaluation, % 

Analysing the skills development by target groups, decision-making skills have received a 

similar evaluation, whereas there are significant differences in terms of other 21st century skills. 

Learners with economic obstacles evaluated their creativity development considerably higher 

than other groups of learners (Mean Rank 401.13) and in the second position there are staff 

members (Mean Rank 372.37).  

As to collaboration skills with learners, another disadvantaged group – learners with cultural 

and social obstacles evaluated the development of collaboration skills higher than other 

learners (Mean Rank 394.25), whereas elderly learners with learning difficulties evaluated 

them the lowest (Mean Rank 250.20).  
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Information searching skills were evaluated higher by another disadvantaged group – learners 

with economic obstacles (Mean Rank 368.21), leaving on the second position learners with 

geographic obstacles (Mean Rank 346.12) and on the third position learners with cultural and 

social obstacles (Mean Rank 340.19).  

The two largest beneficiaries in terms of developing IT skills were learners with economic 

obstacles (Mean Rank 437.63) and elderly learners with learning difficulties (Mean Rank 

419.41).  

As to the development of problem-solving skills, the first three positions were taken by learners 

with economic obstacles (Mean Rank 396.01), adult learners (Mean Rank 340.29) and staff 

members (Mean Rank 319.29).  

The same three groups have developed their critical thinking skills more than other target 

groups.  

Learners with economic obstacles reported a higher development of their decision-making 

skills (Mean Rank 353.30) in contrast to adult students (Mean Rank 269.98).  

Another disadvantaged group – learners with geographic barriers admitted a higher 

development of language skills than other learners (Mean Rank 388.05).  

Considering the development of intercultural competence, the distribution is more similar; 

however, the two opposites are staff members with the highest development (Mean Rank 

387.89) and adult students with the lowest development (Mean Rank 281.08). 

Thus, it is evident, that the learners of disadvantaged groups had developed their 21st century 

skills and each disadvantaged group positively excels in some category. We can say that we 

have reached our aim of developing learners’ 21st century skills as well. 

The problems faced 

Owing to Covid-19 pandemic, we faced several problems in teaching the course to adult 

learners, because there were various restrictions in all countries. As a result we had to prolong 

the project and the course piloting lasted longer than expected. 

First of all, the pandemic prevented us from qualitative in-depth course delivery as one of the 

main problems we faced was the course monitoring and face-to-face explanations.  

Moreover, the pandemic influenced learning face-to-face stage in groups, therefore it is difficult 

to measure learners' collaboration in the project. However, learners gave a positive self-

evaluation in this aspect. 
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Next, all teaching staff, including our target group – staff members, was much busier in 

teaching remote their regular students than it usually is, so it was difficult to involve them in the 

course piloting. 

Moreover, people were afraid of meeting, i.e., having face-to-face classes even in the periods 

when it was allowed, as it was considered risky. 

We solved these problems by changing our target groups in some cases. We tried to keep the 

ones that had been planned but the numbers varies. However, as written above, we have 

managed to attract even more learners than it had been planned. 

Conclusion: To summarise all the above-written, we can conclude that the course has been 

successful and it was beneficial to all learners. We admit that the course will be further 

implemented in teaching/learning adults, including those with various obstacles and barriers. 

Name of the partner manager: Prof. Ineta Luka 

 

Signature:  

Date: 21 April, 2021  


